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EXECUTIVE SUMMARY 
 
 
OVERVIEW 
 
This report details findings from a quantitative survey conducted in 2006 by Children in 
Wales examining the issue of parental involvement in the education of their children.  
The need for the research derived from a growing recognition of the important role 
parents play in improving achievement and the quality of children’s experience of school.  
Currently there is no Wales-specific research looking at this issue. Children in Wales 
acts as advocates for parents through its two parenting networks Fforwm Magu Plant 
and Fatherhood Wales and is committed to ensuring that parents voices are heard.  This 
is in line with the recently published Practice Guide for Children and Young People’s 
Partnerships entitled “Parent Participation” There is an acknowledged weakness in the 
Welsh Assembly’s Parenting Action Plan in relation to this issue and it is hoped that this 
research will facilitate development in this respect.   
 
The survey explores the level of involvement parents have at schools, and the current 
and preferred methods of communication and consultation. The survey also explores 
parent’s views of school governance.   Concomitant with this we asked school governors 
for their views on parent’s involvement in the school. In addition, the report identifies, 
where applicable, possible recommendations. 
 
The term “parent” is used throughout the report to refer to anyone who is bringing up 
children. 
  
THE SAMPLE 
 
Although a good cross-section of the population is represented in the sample with 
responses from across the whole of Wales (n=384), the majority of respondents were 
white, female and from two-parent households.  Sample sizes of parents from minority 
ethnic groups (around 5%), parents with disabled children (around 7%), and fathers 
(around 13%) were small and the findings should be interpreted bearing this in mind.   
 
The survey provides a good snap shot of the relationship between schools and parents, 
but it would require in-depth focus groups to explore the complexities of the relationship. 
This survey only begins to explore the barriers to, and motivations for, parental 
participation in schools, and the reasons why parents chose whether or not to get 
involved, along with whether or not schools invited them to do so.  Some of the extra 
comments written on the questionnaires by both parents and governors provide a 
tantalising glimpse into this.  Given the importance of parental involvement in children’s 
achievement and the quality of educational experience this relationship warrants further 
investigation. 
  
Recommendation: The findings from parents of children with a disability clearly 
demonstrates their enhanced concerns on a range of issues, and would appear to merit 
a separate piece of work focussing solely on this area.   
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Recommendation: The Welsh Assembly should also fund further investigation of the 
relationship between schools and parents with a particular focus on parents from 
minority groups, children looked after by the Local Authority, and fathers.  Focus groups 
would provide an opportunity for the topic to be explored in greater depth with both 
parents and schools. 
   
CONCERNS 
 
¾ Bullying 

More than half of all parents had some level of concern about bullying.  It is difficult to 
ascertain whether this is a perceived threat, or whether the concern is due to their child 
having had a negative experience in this respect.  Parents with disabled children in 
mainstream education were particularly concerned about bullying (over 75%). Since this 
reflects concerns already expressed by children and disabled children, it seems to 
suggest that there is a problem with bullying in schools still to be addressed.  Parents 
need to know that schools take the issue seriously and take action accordingly.  Parents 
need to be provided with information by the school about what the school’s policy is on 
bullying to provide reassurance in line with the Assembly’s own Guidance “Respecting 
Others”. 
 
Recommendation: The Welsh Assembly Government should ensure that all schools 
have clear, implemented anti-bullying policies and that parents are offered an 
opportunity to contribute to these. These will require regular monitoring. Also anti 
bullying strategies should be part of the Single Education Plan in each authority. 
 
Recommendation: Schools should record data on bullying relating to children with 
disability in the same way as happens with racially motivated incidents. 
 
¾ Academic progress  

Parents were concerned about their child’s academic progress even though a majority 
felt they had sufficient information about it.  It may be that parents have sufficient 
information but are unable to interpret it due to their understanding of assessment 
criteria.  They may also have insufficient time to discuss this information with staff.  
Nearly half of all parents felt that schools did not address their concerns, and this may in 
itself exacerbate the problem. Parents of disabled children were particularly concerned 
about their child’s progress, and about their child’s additional needs being met. This may 
be a natural result of their child having different development rates to the majority of 
children at the same educational stage.  However it may also be that schools 
themselves struggle to support children with a disability, or statement, because of lack of 
resources and support.  A framework of assessment, similar to that which supports the 
National Curriculum does not exist for children whose development is outside that which 
is normally expected at each key stage.  Similarly benchmark data is not available.  
Such information would help parents of disabled children interpret their child’s level of 
attainment and development. 
 
Recommendation: The Welsh Assembly has produced booklets for parents on what 
they can expect at each key stage of the curriculum and these should be made widely 
available, to all parents. 
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Recommendation: In regard to parents of children with disability, schools should work 
individually with parents to appraise them of their child’s progress, and to allay any 
concerns they may have. 
 
Recommendation:  The information should also be available to parents whose first 
language is neither Welsh nor English. 
 
Recommendation: The Assembly’s website for parents Parentsnet should be further 
developed (as promised in the Parenting Action Plan) to ensure its suitability for all 
parents, including parents of disabled children. 
 
¾ Homework 

Nearly half of all parents were concerned about homework, especially parents of 
secondary-school aged children.  Parents of these children may feel less equipped to 
help their child as school-work becomes more challenging particularly in unfamiliar 
subject areas. Without further investigation, however it is impossible to say whether 
parents are concerned about the levels of homework, their ability to support their 
children doing it, or some other worry.   
 
Recommendation: Parents obviously have a key role to play in supporting their child 
with their homework so it is important that they understand the reasons children receive 
it and how much is expected at each stage of the child’s education.  The Welsh 
Assembly should develop a good practice guide for schools on involving and working 
with parents which could highlight good practice examples in this, and other areas. 
 
¾ Poor behaviour at school 

Nearly half of all parents were concerned about poor behaviour at school.  This reflects 
a growing anxiety on the part of the media, teachers and policy makers. 
 
Recommendation: The Welsh Assembly Government is currently conducting a review 
of behaviour in schools and is seeking the views of parents, school staff and other 
stakeholders.  It is hoped that when it makes its recommendations that the important 
role of parents is considered and highlighted. 
 
PARENTS RELATIONSHIP WITH THE SCHOOL 
 
Very encouragingly the majority of parents found their child’s school approachable. 
However single parents, parents from minority ethnic groups and parents with a disabled 
child did not always find the school approachable and this merits further investigation as 
has been outlined above.   
 
Recommendation:  Schools may need guidance on effective ways on working with 
parents of different faiths, ethnic origins, genders and whose children have additional 
needs. The good practice guide already suggested would provide an opportunity to 
highlight this. 
 
INFORMATION 
 
The vast majority of parents felt they received sufficient information on a range of topics 
and this was supported by what school governors said.  Information is also being 
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provided in a variety of different formats.  Parents at all stages of a child’s education said 
they preferred to receive information electronically, either through text messages or via a 
website (obviously this method of communication depends on parents having access to 
the Internet and on schools keeping information on it up-to-date).  Parents will have 
varying preferences about the format and style of information, depending on their 
circumstances, so it is heartening that schools are providing information through such a 
wide range of formats. There appears from this survey however to be a minority of 
schools which provide a minimum of information in a narrow range of formats.    
 
Recommendation: Individual schools should canvass parents as to their preferred 
methods of communication, and attempt to facilitate these. 
 
INVOLVEMENT 
 
Nearly half of all parents said they were not formally involved in their child’s school.  
Parents of older children, single parents and parents of disabled children were less likely 
to be involved in their child’s school.  Although the questionnaire did not specifically ask 
what were the barriers to involvement these were spontaneously given in some cases.  
These included work commitments, caring for other children, the distance of the school 
from the home and having a disabled child.  Parents may also be unaware of what 
opportunities for involvement exists in a school if these are not advertised widely, or may 
not be confident that they have a role to play.  
 
There were marked differences between the responses from parents and those from 
school governors, with governors reporting far higher levels of parental involvement. 
This may reflect differences between individual schools, or other factors not made 
apparent by this survey. 
 
The vast majority of parents cited “working alongside their child in school” as their most 
preferred way of involvement. However only a tiny minority of parents, less than 10%, 
were actually able to achieve this.  
 
Schools gave police checks as a reason for not formally involving parents in some 
activities in the school.  The whole issue of child protection seems to be a grey area in 
so far as parental involvement is concerned.  Welsh Assembly Guidance on child 
protection makes it clear that schools should: 
 
“Operate recruitment and management procedures that take account of the need to 
safeguard children and young people; including arrangements for appropriate checks on 
staff and volunteers…” 
 
There is still however some uncertainty and an inconsistent approach to whether 
governors and parents that do not regularly help out should be checked.  It is 
disappointing that this is being given as a reason for not involving parents as CRB 
checks for volunteers are free. 
 
Recommendation: Parents may be unable to commit to involvement in school on a 
weekly basis but opportunities could be provided for parents on a more occasional 
basis.  Some schools use a rota system so that parents are only asked to commit 
themselves once in while.  This would still be sufficient to gain some of the benefits 
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associated with parental involvement.  Schools which have an open-door policy for  
parents are more likely to foster a good relationship with parents, and encourage their 
participation.  Community-focused schools may help this positive relationship develop. 
 
Recommendation: Schools clearly need guidance on child protection procedures, and 
how this applies to parents in order to overcome some of the confusion in this area.  
Parents also need to be appraised of these procedures, not simply to encourage 
participation, but also to provide re-assurance. This could be included in guidance to 
schools on the participation of parents as suggested above. 
 
CONSULTATION 
 
Very encouragingly, a majority of governors said that they consulted parents on school 
policies, home-school agreements, future developments and a range of other topics.  
Some individual governors however expressed the view that the minimum of 
consultation took place.  Obviously there is still a mixed picture with the majority of 
schools undertaking consultation whilst a minority still do not. 
 
Recommendation: Schools need to be made aware of the benefits to their school of 
involving parents and the community in terms of raising achievement.  For example the 
findings of “Narrowing the Gap” should be promoted.  This study found that successful 
outcomes could be achieved even where school circumstances are challenging, and that 
successful schools had the engagement and commitment of both pupils and their 
parents. 
 
GOVERNANCE 
 
Over half of all parents felt that they did not have a voice in the school’s governance. 
However, a surprisingly large proportion of parents were confident that they understood 
the roles and responsibilities of governors.  As this question only asked for a simple 
yes/no response it is difficult to gauge parents’ depth of knowledge.  As many governors 
themselves struggle to understand the exact essence of their role it would be surprising 
if so many parents did.  It is encouraging that at least one school was looking at ways of 
informing parents of governor activity other than through the Annual Report. 
 
As with the responses to involvement in schools, there were marked differences 
between the views of parents and that of school governors. Thirty-two percent of parents 
said they attend the school Governing Body Annual Meeting, while school governors 
report less than 10% attend. It seems logical that the rationale behind exemptions from 
having a Governing Body Annual Meeting, stem from parents at a majority of schools 
not turning up to the Annual Meeting. However this information is not collected by Local 
Education Authorities making it difficult to establish an overall picture. Parents gave a 
number of reasons for non-attendance, which echoed what governors themselves had 
found.  Two parents said that language was a barrier to them attending, as the meeting 
was in Welsh and they did not understand. Interpretation services do not appear to be 
routinely offered by schools to those who might need it, and clearly with the popularity of 
Welsh medium education for non Welsh speakers this is an issue that needs exploring 
further.  A reason repeatedly given by governors was that parents were not interested, 
and that since they were happy with the school they did not see a need to attend.  
Governing Bodies have a strategic role, offering a broad overview of a school’s 
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performance, improvement and resources, rather than looking at individual children.  
Parents are generally interested in their own child and how these things affect them 
personally.  Schools may have lots of parents turn up to the school play while they 
wouldn’t see it as a priority to turn up at a Governing Body AGM. 
 
Recommendation: It would be helpful to look at the whole issue of parental 
representation and participation, and the ways parents’ views are taken into account (or 
not) in school policy.  There is scope for looking at alternative forms of parental 
representation to broaden the range and type of opportunity for parents to voice their 
opinions.  A good practice guide for schools, as has been suggested earlier could 
include good practice examples of the way parents have been encouraged to attend 
Annual Meetings such as by tagging it onto another more popular event such as the 
annual sports day. 
 
Recommendation: Home / School Agreements could make it clear how parents have 
an opportunity to have their voices heard. 
 
Some of the comments from parents were: 
 

• “He's being bullied every day”, White mother, primary-aged child, Carmarthen. 
• “School meals still unhealthy and lot of fat.  Sometimes children can only have 

beans cause the school ran out of food. “ Welsh mother, primary-aged child, 
Merthyr 

• “[My child] loses out on after school activities as we have no transport.” White 
mother, Powys, secondary-aged child 

• “Children with SEN in mainstream schools should be given equal rights to take 
part in extracurricular activities such as assemblies, sports, musical events” 
Mother, primary-aged child with a disability, location not known 

• “Working parent - would like to be involved but unable to do so” Indian Mother, 
secondary-aged child, Eisteddfod 

• “I am very confident with the school and do not have many concerns and when I 
have had a concern it has been dealt with promptly” British mother, secondary-
aged child, location not known       

• “No support when things go wrong - 'It’s your fault attitude”, Mother, secondary-
aged child, Newport 

• “Very noticeable is the change in parents’ attitude and contact with school 
between primary and secondary” LEA Governor, Primary school 

• “Governing Body is treated like a 'secret society'.  Parents are not consulted 
about any aspect of the running of the school and are only informed about things 
after the decision has been made” Parent Governor, Primary school 
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CHAPTER ONE - INTRODUCTION 
 
 
1. OVERVIEW 
 
This report details findings from a quantitative survey conducted in 2006 by Children in 
Wales examining the issue of parental involvement in the education of their children.  
The need for the research derived from a growing recognition of the important role 
parents play in improving achievement and the quality of children’s experience of school.  
Currently there is no Wales-specific research looking at this issue. Children in Wales 
acts as advocates for parents through its two parenting networks Fforwm Magu Plant 
and Fatherhood Wales and is committed to ensuring that parents voices are heard.  This 
is in line with the recently published Practice Guide for Children and Young People’s 
Partnerships entitled “Parent Participation”1 There is an acknowledged weakness in the 
Welsh Assembly’s Parenting Action Plan in relation to this issue and it is hoped that this 
research will facilitate development in this respect.   
 
The survey explores the level of involvement parents currently have at school and 
current and preferred methods of communication and consultation. The survey also 
explores parent’s views of school governance.   In parallel we asked school governors 
for their views on parent’s involvement in the school. The report identifies, where 
applicable, possible recommendations.   
 
The term “parent” is used throughout the report to refer to anyone who is responsible for 
the care and upbringing of children and young people.   
 
1.1 BACKGROUND 
 
Parents play a direct role in helping their children learn especially at an early age. 
Parental involvement in a child's education has been shown to be a factor in better 
attendance, attainment and positive attitudes to learning2.  Fathers’ involvement has 
also been shown to be pivotal3. The degree of parental involvement has been shown to 
lessen as the child gets older and there are differences between parents in their level of 
involvement associated with social class, poverty, health and also a parents’ perception 
of their role and their levels of confidence in fulfilling it4.  A review of the literature 
undertaken by Desforges et al found that parental involvement in the form of ‘at home 
good parenting’ has the most positive impact on a child’s achievement and adjustment 
even after all other factors shaping attainment have been taken out of the equation.  
This impact was found to be the case across all social classes and all ethnic groups.  It 
has also been found that parental interest in their child’s education was the single most 
powerful predictor of achievement at age 165.  Obviously schools have a key role in 
fostering this interest. Research has shown promising results for schools using formal 
programmes with parents that support and educate parents on how to read with their 
children6 7. Studies show that articulate and middleclass parent have clear advantages 
in making their views known and accepted8 Parents from minority ethnic communities 
may also have traditions, cultures and values that correspond to or conflict with the 
expectations of their children’s schools9 
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Successful home-school relationships not only make a difference to a child’s 
achievement it can also lead to increased support from parents to the life of the school 
and a greater willingness for parents and schools to share information and tackle 
misunderstandings and problems, such as attendance, at an early stage.10   
 
This survey took place against a background of an increasing focus on the role of 
parents in school and an increasing recognition of the importance of parents in 
improving standards.  The Welsh Assembly Government outlined their commitment to 
the involvement of parents in schools in the Parenting Action Plan11.  It states that: 
 
“We will continue to work with Local Education Authorities, Estyn and school governing 
bodies to promote parental participation in schools” 
 
The Welsh Assembly recently published guidance for Children and Young People’s 
Partnerships on the participation of parents12 but has not done so for schools.  It does 
not have one specific document that outlines schools’ responsibilities in relation to 
parents but statutory duty and guidance are contained within different legislation and 
guidance.    
 
The Scottish Executive has gone further than the Welsh Assembly Government and has 
recently passed an Act13 which aims to modernise and strengthen the system for 
supporting parental involvement in school.  It is intended to support parents’ involvement 
in schools and in their own children’s education. It also introduces a more flexible 
statutory system for parental representation in schools under the management of 
education authorities.  The Act is part of wider policy initiative aiming to improve parental 
involvement (including the Making the Difference series of information leaflets, and the 
Parentzone website.   
 
In England Tony Blair has outlined his vision for parental involvement in schools through 
his ‘Respect’ agenda14, which will include the provision of parenting support through 
schools. 
 
1.2 POLICY FRAMEWORK 
 
Enshrined in the United Nations Convention on the Rights of the Child is the right of 
parents to receive support, as the people with primary responsibility for decisions 
relating to their children15.  The Welsh Assembly Government has adopted the UN 
Convention as a basis of its work with children and young people. 
 
Parental involvement in the education system takes many forms including contact with 
schools to share information; participation in school events and learning; participation in 
the work of the school and participation in school governance.  Currently schools have a 
statutory duty to parents in the following ways: 
 

• Providing parents with information 
Schools must give parents a written report on their child at least once a year and parents 
should have an opportunity to discuss the report with the school.   
In Wales a school's governing body must give parents a written report on the school 
every year.  They must also give parents the opportunity to discuss the report at a 
meeting (known as the Annual Parents Meeting APM or AGM) each year, unless the 
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governing body gives to parents, with its Report, a notice asking parents if they wish the 
governing body to hold the APM and the parents of fewer than 5% of pupils respond.  
This exemption, recently introduced, cannot be used two years consecutively. If a parent 
has a child at a school or is thinking of sending their child to a school, they have a right 
to a free copy of the school prospectus, with information about the school and its 
policies.   
 

• Giving Parents a voice 
Parents have the right to stand for election as a parent governor or vote for parent 
governors to represent them on the school governing body.  
Schools must talk to parents about changes to:  
 
¾ the home-school agreement  
¾ the school's behaviour policy  

There are also rules about when parents should be consulted about major changes to 
schools, such as: mergers; closures; and changes to start and finish times. 
 

• Parental partnerships 
The Home-school agreement sets out parents’ responsibilities and those of the school 
(and sometimes the children) towards each other. It is not legally binding. Schools must 
talk to parents when they draw up a home-school agreement and the agreement must 
be monitored and periodically reviewed. Parents should be consulted before any 
revision is made and then invited to sign the new agreement. 
 

• Community Focused Schools 
Across the UK governments are keen to extend the reach and range of services offered 
by schools. In England the extended schools policy is well developed; in Scotland there 
are community integrated schools; and in Northern Ireland integrated schools are being 
established. In Wales the Welsh Assembly are keen to develop community focused 
schools.  Although there is no statutory duty for schools to do this the Assembly has 
issued guidance to schools on ways they could establish their school as one.  A 
community focused school is one that provides, often beyond the school day, a range of 
services and activities to help meet the needs of its pupils, their families and the wider 
community.  This could include adult education, out-of-school-hours learning/study 
support, ICT facilities and community sports programmes and is another way for schools 
to involve parents in the life of the school.  
 

• Inspection process 
Currently schools are inspected on whether they meet statutory requirements in terms of 
providing an Annual Report to parents and would check that this contained all the 
information required by statute (see above).  Inspectors would also ensure that schools 
hold the Annual General Meeting unless there was an exemption.  Inspectors would also 
hold a separate meeting with parents to seek their views on the school. School staff are 
excluded from this meeting. 
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CHAPTER 2: THE SAMPLE 
 
PARENT SURVEY 
 
The survey was carried out through the use of a questionnaire (Appendix 1). The survey 
aimed to consult all types of parents across Wales in order to establish a range of views 
and opinions in four main areas: 

• Parents concerns about their child in relation to their school 
• The information provided by schools, how it is provided and how parents prefer to 

receive it 
• Parental involvement – how they are involved and would like to be involved 
• School Governance 

 
We attended 3 events where parents would be present – two family day events in 
Rhonda Cynon Taff – one in Ystrad and one in Pontypridd.   We also asked parents 
attending the Eisteddfod in Swansea to take part.  Snap Cymru were asked to send the 
survey out to parents of children with a disability or additional need.  The questionnaire 
was also sent out through the Black Voluntary Sector Network and Gingerbread who 
have electronic distribution groups.  The questionnaire was also sent out through 
members of Children in Wales’ two Practitioner practice exchange forums.   All parents 
that completed a questionnaire were entered into a free prize draw to win family tickets 
to Oakwood Theme Park.  Questionnaires were analysed using the computer 
programme SPSS. 
 
A good cross section of parents responded to the questionnaire in terms of ethnicity, 
type of family (e.g. single parent), children at different stages in the education system, 
geographical spread and parents of disabled children.  Unfortunately there was less 
balance when it came to gender with significantly more females than males responding.  
384 parents responded to the questionnaire. 
 
¾ Ethnic origin 

Parents were asked to self-assign their ethnicity because traditional classifications do 
not necessarily reflect the diverse and complex ethnic origins that people in Wales have. 
 
The table below shows the diverse range of ethnic groups who responded to the 
questionnaire.  Fourteen respondents did not give their ethnic origin.  To make analysis 
of the responses easier respondents were grouped as either White/British or as Ethnic 
Minority.  The latter group were 5% of the total sample. 
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Ethnic origin 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
¾ Type of school 

The sample included parents with children at nursery, infants, junior and secondary 
school.  The table below shows the distribution of parents of children at different stages 
in the education system. To ease analysis of the data, schools were divided into two 
data sets: primary (includes nursery, infants, junior) and  secondary. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 Frequency Percent Valid Percent 
Cumulative 
Percent 

White 166 43.2 44.9 44.9 
Indian 3 .8 .8 45.7 
Chinese 
British 1 .3 .3 45.9 

Scottish 2 .5 .5 46.5 
Moslem 1 .3 .3 46.8 
Cypriot 1 .3 .3 47.0 
South African 2 .5 .5 47.6 
Filipino 1 .3 .3 47.8 
Kurdish 1 .3 .3 48.1 
Bangladeshi 2 .5 .5 48.6 
Japanese 1 .3 .3 48.9 
Irish 3 .8 .8 49.7 
Pakistani 2 .5 .5 50.3 
Dual heritage 1 .3 .3 50.5 
Welsh 105 27.3 28.4 78.9 
British 66 17.2 17.8 96.8 
English 4 1.0 1.1 97.8 
Christian 7 1.8 1.9 99.7 
Iranian 1 .3 .3 100.0 

Valid 

Total 370 96.4 100.0   
Missing 99 14 3.6     
Total 384 100.0     
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¾ Gender 

Fathers and other male carers accounted for just 13% of respondents.  This supports 
evidence that despite proven benefits to children, few fathers are actively involved with 
their children’s education, at least insofar as engaging with schools is concerned.16  This 
scenario is replicated in the responses from the Family Days, where the traditional 
stereotype would seem to prevail, and few men were in attendance. 
 
¾ Type of family 

Seventy six percent of respondents were in a two-parent household and 23% in a single 
parent household. 
 
¾ Disability 

Seven percent of parents had a child with a disability and 59% of these were in 
mainstream education. 
 
¾ Geographical location 

The questionnaire did not ask respondents for the location of the school their child 
attends but the area was recorded for the family days and where possible from the free-
prize draw slip that respondents completed.  The following table shows where 
respondents came from or where questionnaires were completed. 
 

Location 
 

  Frequency Percent Valid Percent 
Cumulative 
Percent 

Vale of 
Glamorgan 10 2.6 2.6 2.6 

Cardiff 18 4.7 4.7 7.3 
Carmarthen 17 4.4 4.4 11.7 
North Wales 32 8.3 8.3 20.1 
Neath Port 
Talbot 19 4.9 4.9 25.0 

Torfaen 5 1.3 1.3 26.3 
Monmouth 9 2.3 2.3 28.6 
Newport 5 1.3 1.3 29.9 
Swansea 3 .8 .8 30.7 
Caerphilly 2 .5 .5 31.3 
Merthyr 5 1.3 1.3 32.6 
Powys 2 .5 .5 33.1 
Bridgend 1 .3 .3 33.3 
Blaenau Gwent 2 .5 .5 33.9 
Pontypridd 
Family Day 55 14.3 14.3 48.2 

Ystrad Family 
Day 32 8.3 8.3 56.5 

Eisteddfod 106 27.6 27.6 84.1 
Not Known 51 13.3 13.3 97.4 
Rhondda 
Cynon Taff 8 2.1 2.1 99.5 

Gwent 2 .5 .5 100.0 

Valid 

Total 384 100.0 100.0   
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GOVERNOR QUESTIONNAIRE 
 
A parallel questionnaire was also sent out to school governors through Governors Wales 
(Appendix 2).  109 governors responded to the questionnaire. The following graphs 
show the spread of different schools and categories of governors who responded to the 
questionnaire.   
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CHAPTER 3: RESULTS 

 
3.1 CONCERNS 
 
The parent questionnaire asked parents ‘Which of the following are concerns you 
have about your child at school?’ Parents were given a list of concerns and asked to 
rate each one with very concerned; somewhat concerned or not concerned. The 
following are the concerns listed on the questionnaire and the results for each:  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
3.12 Bullying 
 

• Twenty-four percent of respondents were very concerned about bullying, 35% 
were somewhat concerned and 41% were not concerned.  This means that half of 
respondents had some level of concern about bullying which echoes findings 
from the Children’s Commissioner for Wales who also found children were 
concerned about bullying.17  
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The following are quotes from parents relating to this issue: 
 
“He's being bullied every day”, White mother, primary-aged child, Carmarthen 
 
“My child has changed school because of the bullying in his last school” British 
Mother, primary-aged child, Caerphilly 
 
• Males and females had similar rates of concern about bullying with 25% of 

females and 21% of males very concerned; 35% of females and 31% of males 
somewhat concerned and 40% females and 48% of males not concerned.   

• Single parents were slightly more concerned about bullying that two-parent 
households with 31% of single-parent households and 22% of two-parent 
households being very concerned; 39% of single-parent households and 33 % of 
two-parent households being somewhat concerned and 31% of single-parent 
households and 45% of two-parent households not being concerned about 
bullying.   

• Parents from minority ethnic communities were slightly more concerned about 
bullying with 25% being very concerned; 40% being somewhat concerned and 
35% being not concerned.  Twenty-four percent of white parents were very 
concerned; 35% were somewhat concerned and 41% were not concerned.   

• Parents of primary aged children were more concerned about bullying than 
parents of secondary aged children with 29% of parents of primary aged children 
very concerned; 31% somewhat concerned and 40% not concerned.  Only 11% 
parents of secondary-aged children were very concerned about bullying; 44% 
somewhat concerned and 45% not concerned.  

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
  

• Whether a parent had a child with a disability did not affect whether they were 
concerned about bullying.  Twenty-six percent of parents whose child had a 
disability were very concerned about bullying compared with 24% whose child did 
not have a disability.  Thirty-three percent of parents whose child had a disability 
and 35% whose child did not have a disability were somewhat concerned.  Forty-

PARENTAL CONCERNS FOR DISABLED CHILDREN IN 
MAINSTREAM
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52%

not concerned
24%
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CONCERNS OVER ACADEMIC PROGRESS FOR 
PARENTS OF CHILDREN WITH A DISABILITY
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33%

one percent of parents whose child had a disability and 41% whose child did not 
have a disability were not concerned about bullying. 

• Parents whose disabled child is educated in the mainstream were however 
more likely to be somewhat concerned about bullying with 52% somewhat 
concerned about bullying; 24% very concerned about bullying and 24% not 
concerned.  Twenty percent of parents whose children were not mainstream 
educated were very concerned about bullying; 27% were somewhat concerned 
and 53% were not concerned.  This finding echoe disabled children’s own 
concerns about bullying in school.18 

 
3.13 Academic Progress 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

• Forty two percent of respondents were not concerned about their child’s 
academic progress; 28% were somewhat concerned and 30% were very 
concerned. 

• The gender of the parent had little affect on levels of concern with 30% of females 
very concerned and 31% of males very concerned.  Twenty-seven percent of 
females and 33% of males were somewhat concerned and 43% of females and 
35% of males were not concerned. 
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• Parents were more likely to be concerned if their child has a disability.  44% of 
parents whose child has a disability were very concerned about their child’s 
progress at school compared with 29% of parents whose child did not have a 
disability. 

• Parents from minority ethic communities were also more likely to be concerned 
about their child’s progress at school with 35% being very or somewhat 
concerned compared with 30% of white parents being very concerned and 27% 
being somewhat concerned. 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

• Thirty-two percent of parents whose children were at primary school were very 
concerned about their child’s progress at school compared with 23% of parents 
whose child is at secondary school.  Thirty-eight percent of parents with a child at 
secondary school however were somewhat concerned compared with 25% of 
parents with a primary aged child.  

 
3.14 School Meals 

• Fifty-two percent of parents were not concerned about school meals; 27% were 
somewhat concerned and 22% were very concerned.  This is surprising given the 
amount of coverage this topic has received in the media and the attention it is 
being given by policy makers. 

 
The following are quotes from parents who expressed these as additional concerns: 
 
“I wish the standard of school meals would be improved” White mother, primary-aged 
child, Pontypridd family day 
 
“School meals still unhealthy and lot of fat.  Sometimes children can only have beans 
cause the school ran out of food. “ Welsh mother, primary-aged child, Merthyr 
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3.15 Snacks/vending machines 

• A majority (63%) of parents were not concerned about snacks and vending 
machines in schools.  Nineteen percent were somewhat concerned and 18% 
were very concerned. 

 
3.16 School transport 

• A majority (72%) of parents were unconcerned about school transport, with only 
16% being somewhat concerned and 12% being very concerned.  Whether 
children were at primary or secondary school made little difference to levels of 
concern in this respect.  The questionnaire did not ask how children travelled to 
school and the picture might be different depending on whether children were 
bussed to school or whether they had a long way to travel to school.  This 
however is outside the scope of this survey.  The following are quotes from 
parents who expressed transport as an additional concern: 

 
“There are too many cars going to the school in the mornings causing congestion 
and parking problems.  What happened to school buses?”  Welsh mother, Primary-
aged child, location not known 
 
“[I am worried about] children wearing seat belts on school transport” British mother, 
Carmarthen, secondary-aged child 

 
“[My child] loses out on after school activities as we have no transport.” White 
mother, Powys, secondary-aged child  

 
These latter two quotes suggest that parents in more rural areas are likely to have more 
concerns about school transport because it is a very real issue in these areas in terms of 
safety and children being able to fully participate in the life of the school outside school 
hours. 

 
3.17 Additional Needs 
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• Eighteen percent of parents were very concerned about their child’s additional 

needs being supported and 20% were somewhat concerned.  This rises to 52% 
of parents whose child has a disability being very concerned and 26% being 
somewhat concerned. 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Parents of disabled children also expressed the following concerns in relation to their 
child’s additional needs: 
 
“My child has SEN and is educated separately in the morning and in mainstream in the 
afternoon.  I am concerned there is not enough support in the mainstream class” British 
mother, secondary-aged child, location not known 
 
“Children with SEN in mainstream schools should be given equal rights to take part in 
extracurricular activities such as assemblies, sports, musical events” Mother, primary-
aged child with a disability, location not known 
 
“[I am concerned about] some of the teaching staff's skills in coping and understanding 
my child's needs in relation to his issues and problems”, Welsh father, secondary-aged 
mainstream educated child with a disability, Cardiff 
 
“[I am concerned about] integration - support on how [my child can] socialise with 
others”, Welsh mother, secondary-aged mainstream educated child with a disability, 
North Wales 
 
“School addresses my concerns but the LEA doesn't”, Mother, secondary-aged child 
with a disability, Monmouthshire 
 
These quotes echo what disabled children themselves have said when asked about their 
concerns at school.19 
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3.18 Drugs 

• Fifty-three percent of parents were not concerned about drugs, 22% were 
somewhat concerned and 25% were very concerned. 
 

3.19 Homework 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

• Fifty-two percent of parents were not concerned about homework; 33% were 
somewhat concerned and 15% were very concerned. 

• Parents of secondary aged children were more likely to be concerned about 
homework than parents of primary-aged children with the 9% of secondary being 
very concerned and 45% being somewhat concerned. 29% of primary being 
somewhat concerned and 16% being very concerned. 

 
A mother from the Vale of Glamorgan also expressed the following opinion: 
 
“I don't think children of junior school age should have homework” Mother, primary-aged 
child 
 
3.20 Poor behaviour at School 
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• Sixteen percent of parents were very concerned and 27% were somewhat 

concerned about poor behaviour at school.  This means that nearly half of all 
parents had some level of concern about poor behaviour at school.  Whether 
children were at secondary or primary school did not make a noticeable 
difference to levels of concern with 11% of parents of secondary aged children 
being very concerned and 34% somewhat concerned and 18% of parents of 
primary-school aged children being very concerned and 24% being somewhat 
concerned. This seems to reflect the growing concern of teachers and policy 
makers about poor behaviour at school 

 
Parents also expressed the following concerns: 
 
“No support when things go wrong - 'It’s your fault attitude”, Mother, secondary-aged 
child, Newport 

 
“My biggest concern is lack of control/discipline of other children in the class.  
Parents are to blame.” Welsh father, primary-aged child, Ystrad family day 
 
“My biggest concern as a parent is a lack of discipline in school and the lack of any 
true deterrent to misbehaviour” Welsh father, secondary-aged child, Ystrad family 
day 
 

 
3.21 Opportunities for sport 

• Fifteen percent of parents were very concerned about opportunities for sport at 
school and 29% were somewhat concerned. 

 
A mother from Torfaen also expressed the following concern in relation to sport: 
 
“Alternative sport curriculum e.g. dance, keep fit not just traditional sport”, Mother, 
secondary-aged child, 
 

3.22 Other concerns 
 
Parents were also given the opportunity to identify an alternative concern from those 
listed.  These have been grouped around themes: 

 
Curriculum  

� Can't do Urdu GCSE  
� Difficulties with Welsh 
� Extra tutoring for subjects lacking grades  
� Mixed year groups in same class  
� Taking part in Urdd Eisteddfod 
� Welsh Bacalaureate - very concerned 
� Music is a low priority in many schools 
� Lack of creative expression e.g. art, drama, dance 
� My main concern is the lack of information about what my child does in school 
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Staff    
� Favouritism 
� Teaching standards 

 
Play/extracurricular activities 
� No after school activities and no green areas 
� More after school activities would be great 
� Space available on the school site for children to play 

 
Other 
� Nits - constantly an issue  
� Peer pressure of drinking in year 7 and relationships with boys  
� School closing - very small  
� School closure potential   
� State of the toilets   
� Toilets  
� Child playing truant  

 
3.2 PARENTS RELATIONSHIP WITH SCHOOL 
 
3.21 Approachability of school 
 
Parents were asked “Do you find it easy to approach the school with questions or 
concerns?” 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
The vast majority of parents (64%) always found it easy to approach their child’s school, 
32% sometimes found it easy and encouragingly only 4% never found it easy to 
approach their child’s school.  Whether children attend primary or secondary school 
appears to make little difference to the ease of approaching the school.  A parent’s 
household type, ethnic origin and having a child with a disability did however increase 
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the likelihood that parents would only sometimes find the school easy to approach 
rather than always find the school easy to approach.  Fifty percent of parents from 
minority ethnic communities always find it easy and 50% sometimes find it easy to 
approach their child’s school suggesting that there may be a more mixed picture in this 
case.  Due the survey being completed by questionnaire one assumes that ethnic 
minority parents who completed it had a good level of literacy and understanding of 
either Welsh or English.  The picture might be somewhat different for parents who do not 
have that level of language proficiency. 
 
Twenty-seven percent of parents whose child has a disability always found it easy to 
approach their child’s school and 73% sometimes found it easy to contact their child’s 
school.  Again this suggests that the picture for parents of disabled children is rather a 
different picture than for parents in general although no parents in this group felt they 
never found it easy to approach their school.  
 
Single parents were also slightly more likely to sometimes find the school approachable 
(42%) rather than always approachable (54%) compared with 69% of two parent 
households who found the school always approachable and sometimes approachable 
(28%). 
 
This seems to suggest that schools are always approachable to the majority of parents 
but that parents who may have additional needs, concerns or pressures only sometimes 
feel that they can approach their school. 
 
3.22 School addresses parents’ concerns 
 
Parents were asked “Do you feel your child’s school addresses your concerns?” 
 
Fifty-one percent of parents felt that their child’s school always addressed their 
concerns; 44% sometimes and 5% never felt the school addressed their concerns.  
The picture for single and minority ethnic parents was very similar.  The majority (82%) 
of parents whose child had a disability only sometimes  found that schools addressed 
their concerns although no parents in this group felt they never had their concerns 
addressed.  
 
“I am very confident with the school and do not have many concerns and when I have 
had a concern it has been dealt with promptly” British mother, secondary-aged child, 
location not known       
 
3.3 INFORMATION 
 
Parents were asked whether they felt they received sufficient information from their 
child’s school on a range of topics: 
 
3.31 Child’s academic progress 
A vast majority of parents (99%) felt that they received sufficient information about their 
child’s academic progress, and whether a parent was from a minority ethnic origin made 
no difference.  A majority (99%) of governors said that parents were provided with 
information on their child’s academic progress. Parents of disabled children however 
were less satisfied with the information provided with 70% feeling they receive sufficient 
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information. This seems to fit with their increased levels of concern about their child’s 
progress. 
 
3.32 What child is taught 
Again a majority of parents (92%) felt they received enough information about what their 
child is taught.  Ninety-three percent of governors said their school provided information 
on what children are taught.  Sixty-four percent of parents whose child has a disability 
felt they received sufficient information on what their child is taught. 
 
3.33 Extra curricular activities/after school clubs 
Ninety-five percent of parents said they received sufficient information about 
extracurricular activities and after-school clubs.  Ninety-five percent of governors said 
this information was provided 
 
3.34 Behaviour/discipline problems 
Ninety-two percent of parents felt that they received sufficient information about 
behaviour and discipline problems and 92 % of governors also said this information was 
provided to parents. 
 
3.35 School policies 
Ninety-three percent of parents felt they received sufficient information about school 
policies and 93% of governors said they provided this information. 
 
3.36 Transition 
Ninety-four percent of parents felt they received sufficient information about transition 
and 95% of governors said they provided this information. 
 
3.37 Behaviour expected 
Ninety-two percent of parents felt that they received sufficient information about the kind 
of behaviour schools expects and 92% of governors said this information was provided 
to parents. 
 
3.38 School development 
Fewer parents (80%) felt they received sufficient information about the school’s 
development than for the other topics listed above.  Eighty percent of governors said 
information was provided about this. 
 
3.4 How information is received 
Parents were asked how they receive information from their child’s school and how they 
would prefer to receive it.   
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The following table shows how parents say they receive information; how schools say 
they provide the information and preferred methods for receiving it: 
 
 
 

Information type % 
Parents 
receive 

% School 
provide 
(according to 
Governors) 

Most 
preferred 
all 
parents 

Most 
preferred 
primary 

Most 
preferred 
Secondary 

Newsletter 76 89   4th 
Parent/open/ 
evenings 

78 87    

Verbally/phone  40 55  3rd  
Electronically 9  17 1st 1st 1st 
Website  16 28 2nd 2nd 2nd 
Letters via child 88 98    
Letters by post   32 54    
School assembly 26 41    
Notice board  31 42    
Coffee morning  11 20 3rd 4th 3rd 
Parent forum or 
council 

21 24    

 
These two quotes echo the finding above that parents at any stage of a child’s school 
career prefer electronic or web based information: 
 
“My child does not always bring letters home so I don't always know when meetings are.  
We have not got internet but when we do I will use this facility as it has been offered”  
British Mother, secondary-aged child, location not known  
 
“We get so many letters home - once 4 in one day. They get lost too easily.  All the 
information should be posted on a school website (secure area) so it's easy to access.  
So much paper is wasted”  
English mother, primary-aged child, Pontypridd family day 
 
Parents were also given the opportunity to give other ways they would like to receive 
information and they gave the following methods: 
 
� Face-to-face when problem arises i.e. child being put in a special class 
� Home/school day book   
� Just more information  
� Just more regular information in more depth  
� Letters from child often lost in transit   
� Letters via my child is not always the best way to receive information as my 

children are in the habit of leaving the letters in their bags or at school club.  Also 
if they are off school you don’t get the information.  Maybe it would be a good 
idea if important information, such as holidays, inset days could be placed on the 
website or on a poster for parent to see. 

� More parent evenings or opportunities for person-to-person contact with staff.  
Open days/evenings to find out about curriculum   
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� My husband and I both work and we need sufficient notice to attend events.  
Despite asking the school we still don't get enough notice  

� On-time or in advance  
 
Governors were also given the opportunity to highlight other ways their school provides 
information to parents and they gave the following methods: 
    
� Annual Report  
� Every parent has an information booklet when their child starts school  
� Home to school diary - information specific to child   
� PTA friends of school, reading/homework book, reports   
� PTA meetings and community events   
� School prospectus, Annual Report and through parent governors who are very 

active on key committees of the Governing Body 
� The Headteacher is in the playground at the end of every school day to talk to the 

parents.  Every parent is given a school prospectus when their child starts school 
� We are in the process of developing a website  

 
“I enjoy an open-door policy where parents can approach me or staff to discuss any 
issues.  Face-to-face is best for both parties” Headteacher, Primary school 
 
 
3.5 INVOLVEMENT 
 
Parents were asked which ways they were involved in their child’s school and governors 
were asked how they involve parents.  Forty-five percent of parents had no formal 
involvement in their child’s school. The questionnaire did not specifically ask parents 
what barriers they had to becoming involved but many parents spontaneously gave 
reasons for non-involvement.  Some parents stated that they worked full time so were 
unable to become involved or had younger children which made it difficult. 
  
“Working parent - would like to be involved but unable to do so” Indian Mother, 
secondary-aged child, Eisteddfod 
  
Others stated that travel to the school was an issue particularly as the school was not 
close to where they lived. 
 
Governors also gave police checks as a reason for parents’ not being invited to be 
involved with the school: 
 
“We don't have parents on school trips or helping in the classroom because of police 
checks CRB”  
LEA Governor, Primary school 
                                                                                                        
”Due to police checks there are problems with [parents] helping in the classroom, school 
trips and learning alongside their children in the classroom” Community Governor, 
special school 
 
Thirty-seven percent of parents of primary aged children and 70% of parents of 
secondary-age children said they were not involved in their child’s school.  It is well 
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documented that the level of parent’s involvement diminishes with the child’s stage of 
education20 so this is not a surprising result.  Opportunities for parents to become 
involved in a school also diminish when a child’s education becomes more formal and 
secondary schools are often situated further from the family home: 
 
“Have been involved in PTA at primary school but the secondary school is too far away 
to become involved” Welsh Mother, secondary-aged child, Neath Port Talbot 
 
“I feel that parents are not encouraged to get involved in their schools.  It was a shock 
for me when my children moved from nursery school to primary, as at nursery parents 
were fully involved, made to feel welcome and encouraged to participate.”  
Welsh Mother, primary-aged child, Merthyr 
 
“Very noticeable is the change in parents’ attitude and contact with school between 
primary and secondary” LEA Governor, Primary school 
  
Sixty-seven percent of parents whose child had a disability also had no involvement with 
their child’s school.   The following quote may illustrate some of the difficulties parents of 
disabled children face: 
 
“I could not get involved as much as I would have liked because I was spending a lot of 
time sorting out my child's statements and even tribunal which was exhausting and took 
up quality time even in our school holidays ….” Mother, primary-aged mainstream 
educated disabled-child, location not known 
 
Disabled children in special schools often live far away from the school as is illustrated 
by the following quote from a parent whose child attends a special school: 
 
“Can't get to the school”, White Mother, primary-age, disabled child, Neath Port Talbot 
 
A governor has echoed this view: 
“Parents often live a long way from the school - 12 different counties send pupils to the 
school therefore it is a long way to travel for parents” Governor, Special school                                   
 
Sixty-one percent of single parents also had no involvement in their child’s school.  This 
may be because of work commitments or other children to care for and not having a 
partner at home to support them with this. 
 
The gender of the parent did not appear to be a factor in whether parents were involved 
or not with the school, in this survey, although the sample was small.   
 
Forty-three percent of parents who were not currently involved in their school did not 
express a preference to be involved but 49% who are currently not involved would like to 
be involved. 
 
The following table shows the way parents are currently involved in their school, the 
ways governors say they are involved and the most preferred methods of involvement 
depending on the educational stage of the child. 
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Type of 
involvement 

% 
Parents 
involve 
(according 
to parent 
survey) 

% 
Parents 
involve 
(according 
to 
Governors)

Most 
preferred 
all parents 

Most 
preferred 
primary 

Most 
preferred 
Secondary 

PTA/ Friends of 
school 

27 95   2nd 

Fundraising 34 88    
Helping in 
classroom  

13 66  1st  

School trips 30 73 3rd 2nd 2nd 
Supporting sports 
teams 

16 70 3rd 3rd 3rd 

Learning alongside 
child in school 

8 25 1st 1st 2nd 

Parent 
Forum/council   

7 18 2nd 3rd 1st 

 
 
Parents were also given the opportunity to give other ways they would like to be involved 
or are involved and they gave the following ways: 
� As a governor    
� Information sharing meetings  
� Road safety  
� Welsh dance 
� Would like to get local businesses to come and talk about careers in their 

companies to year 11  
 
Governors were also given the opportunity to highlight other ways parents were involved 
with their school and they gave the following: 
 
� Community classes, language learning, festival occasions such as Eid, 

Christmas, attending concerts, plays etc   
� Considerable parental support for musical activities   
� Joining the governing body    
� Pupil concerts & other communal events 
� Parents are always ready to help in anyway they can  
� PTA, Open evenings   
� Running children's disco, organising visits to businesses, talking to a class on a 

particular subject   
� School Governing Body, Family Learning outside of school   
� Some parents are training the children in readiness for the Urdd  
� Stand at local show, School is used as a venue for evening classes  
� Visiting school & their children's classes 
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3.6 CONSULTATION 
 
Governors were asked whether they consulted parents on a range of issues. 
Seventy-two percent of governors said they consulted parents about School policies; 
77% said they consulted parents about Home-school agreements and 68% said they 
consulted parents about Future developments in the school.   
Governors were also given the opportunity to name other topics that they consulted 
parents on.  These are listed below: 
 
� Building plans   
� Change of school uniform  
� Changes in other major areas for consideration e.g. change in school times  
� Curriculum change, food/diet   
� Customer service, induction, new reception, information etc   
� Homework, school uniform, extracurricular activities    
� Parents are welcome to discuss any school issues with headteacher and others 
� Parents general views on the school   
� Placement of communication tower in close proximity to school  
� PTA   
� Safety around and to/from school.  Late attendance   
� School clubs & social events   
� School times   
� Uniform   
� Uniform, bullying, curriculum, attendance  
� We are pilot foundation stage school & therefore need frequent contact with 

parents in KS1 
� We would expect to consult parents on any issue that the Governing Body was 

not content to proceed with without feedback from parents 
� Photographic rights                                                                                                                     

 
Other governors suggested that the minimum of consultation took place with parents: 
 
“Consultation with parent governors and PTA only” Governor (category not given), 
secondary school 
 
“Head and Governing Body formulates policy and parents are kept informed” Parent 
governor, Secondary school 
 
“No consultation - usually information is given having been consulted through governors 
and decided by Head via newsletter” Parent Governor, Primary school 
 
“Governing Body is treated like a 'secret society'.  Parents are not consulted about any 
aspect of the running of the school and are only informed about things after the decision 
has been made”, Parent Governor, Primary school 
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3.61 Methods of consultation 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Governors were given a list of consultation methods and asked which, if any were used 
in their school.  By far the most popular method of consulting with parents was open-
evening (78%); followed by questionnaire (51%) and face-to-face contact (47%).  Less 
popular methods were: parent forum (17%); website (14%); electronically (11%) and 
coffee morning (10%). 
 
Governors were also given the opportunity to suggest other methods they consult with 
parents: 
 
� Annual questionnaire used to ascertain general levels of satisfaction & views on 

specific issues.  School policies are developed by a committee which includes 
parent governors to ensure the parent view 

� By letter   
� Cheese & wine evening   
� Governors meetings   
� Induction meetings for parents and pupils 
� Letter home 
� Letter via pupil 
� Letter with invitation to contact school re issues  
� Governors' newsletter   
� Monthly newsletter   
� Induction evenings 
� Newsletters   
� PTA  
� PTA information sent via pupil post.  Now looking at electronic systems 
� School half termly bulletin   
� School home-books 
� Termly newsletter 

METHODS EMPLOYED BY SCHOOLS FOR 
CONSULTING WITH PARENTS
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� We provide information and consider any feedback received 
 
 
3.7 GOVERNANCE 
 
Forty-one percent of parents said they felt they did have a voice in the school’s 
governance and 59% felt they did not.  Sixty-five percent of parents said they 
understood the roles and responsibilities of governors.  Interestingly only thirty-nine 
percent of governors felt that parents understood the roles and responsibilities of 
governors.  One governor said that the school was taking steps to inform parents of 
governors’ roles and activity: 
 
“Some parents do have a reasonable understanding of the work of the Governing Body.  
We issue a termly Governor News in which we try to demonstrate some of the ways in 
which the Governing Body works but this is not read by everyone” LEA Governor, 
primary school 
 
3.71 Annual Parents Meeting (or AGM) 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Thirty-two percent of parents say they attend the School Governing Body Annual 
meeting for parents.  Parents were given a list of possible reasons for non-attendance 
and asked to tick those that applied.  The most popular reason for non-attendance was 
the timing of the meeting (35%) and time restraints (26%).  Other reasons for non-
attendance were:  Not given enough notice (17%); Feel uncomfortable (16%); Don’t see 
need to attend (12%); Don’t feel welcome (8%); Not interested (5%) and transport (5%).  
Parents were also given the opportunity to give an alternative reason and these are 
listed below: 
 
Child care commitments 
� A lot of children - a lot of commitments   
� Finding childcare 
� Having 2 small children makes it hard to commit 

PARENT'S REASONS FOR NOT ATTENDING THE 
AGM

0% 5% 10% 15% 20% 25% 30% 35% 40%

timing

time constraints

insuff icient notice

w ould feel uncomfortable

don't see the need

don't feel w elcome

not interested

transport problems
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� I have caring responsibilities for 2 disabled children therefore it is difficult to 
attend 

� I work full time and there is no one to look after the children in the evening 
� My daughter has autism - difficult to find someone to look after her 
� Single parent - childcare issues 

 
These are just a selection of comments about childcare 
 
Not enough time 
� Don't want to get over committed 
� I work full time 
� I work shifts 
� Time is a big problem 
� The school offers a high standard with a lot information for parents as a working 

mother who works part time it's difficult to fit everything in and I don't think 
schools are always understanding about this 

 
These are just a selection of comments about work commitments 
 
AGM not held or not informed 
� AGM cancelled by Head as less than 10% of parents responded  
� As yet I have had no information about AGMs     
� Did not know about the meeting   
� Didn't know there was one   
� Don't recall the school having one  
� I don't think I have ever been informed 
� I sometimes go but I am not always informed of the date 
� Not informed - or I never got the letter from my son! 

    
Foster care   
� Foster carer - only have the children a short time   
� I am a foster carer and a lot of these questions do not really relate to me as I am 

short term  
   
Other partner attends 
� Husband attends   
� Husband is a governor and attends 
� My wife is on the governing body 

 
Governor already  
� I am a governor   
� I am a member of the board of governors 
� I am a school governor so I go to the AGM in that capacity 
� I have been a parent governor for 2 years 

 
The way the Governing Body is perceived 
� My husband was a governor and resigned - waste of time as he wasn't part of 

clique and never listened to 
� One way process - no real opportunity for parents to influence policy  
� The Governing Body acts as a clique 
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Language barriers 
� My child goes to a Welsh medium school.  I don't understand a lot 
� My son's school is Welsh medium.  I do not understand Welsh.  Last time I 

attended it was not done bilingually and I was made to feel uncomfortable as I did 
not speak Welsh and I didn't see the point in attending future meetings   

 
Personal constraints 
� I am a nervous person   
� I don't like meetings   
� I forgot to go   

 
Other reason 
� I'd go if I had a specific issue I had concerns about but I don't have a problem 

with the school  
� I only attend if I have a question about the report 
� I have a good relationship with the headteacher and my daughter's teacher  
� It is not obvious that all can attend 
� There is too much impersonal business at the meeting not applicable to me  
� Very happy with the education my children are receiving so far 

   
Governors were also asked whether parents attend the AGM and how many parents 
attended.  Seventy-three percent of governors said parents attend the AGM and of these 
63% percent of governors said that less than 10% of parents attend the AGM; 15% said 
that 10-25% of parents attend and 5% said 25-50% attend.  Those schools that had 
investigated the reasons for non-attendance gave the following reasons for parents not 
attending: 
 
Relevance of AGM to parents 
� Apathy - only have a good attendance if there are issues directly affecting 

children in a major way 
� Have not formally investigated it - but informal discussions reveal that parents feel 

that reading the report given before the AGM gives them sufficient information 
� Parents are happy with school - governors’ report is already out of date therefore 

it has little relevance  
� No time, of little interest to them - can contact the school at any time if they have 

problems  
� Viewed as uninteresting - if there is a personal problem it is differen t 
� Not interested - what's the point? 
� Simply going through Governors report is boring 
� They don't think the matters under consideration are important enough for them to 

devote the time to attend the meeting 
� Usually felt they would only attend if there was a problem - otherwise what is the 

point of sitting listening to a report being read out that they have already had 
� Annual parent/Governor meetings are a waste of time and resources   
 
These were just a selection of comments about relevance 
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Accessibility issues 
� Childcare and working can be a problem for parents 
� Childcare, working, children at other schools, other plans, not interested, no time 
� Distance from school.  School has a catchment area across all of north Wales 

and North West England 
� Meetings are held in the evening and we are experimenting with holding the 

meetings immediately after school 
� Timing and or they have younger children.  We changed the times of the meeting 

and provided a crèche but those that asked for this still didn't come 
� We have a wide catchment area.  In most cases parents cannot leave their 

children with neighbours etc to attend meeting 
� We have tried to hold AGM meetings in the evenings and straight after school but 

it made no difference - parents did not turn up  
   
These were just a selection of comments about accessibility 
 
Satisfaction with school   
� Happy with school - open door policy means they have year-round contact - 

parents evening also informative    
� Happy with school can't be bothered 
� Happy with the way the school is run.  If there is a problem it can be taken up at 

once, not wait for AGM   
� Most parents read the summary report and if happy do not attend the meeting. 
� Only attend if concerned about issues.  Those who do have a sense of duty 

attend  
� Parents are happy with the school policies and their children's education - if 

there's a problem it's raised directly with teachers  
� Parents attend meetings regarding the progress of their children - they can speak 

to any teacher then   
� Parents said they were happy with the way the school was run and did not feel 

the need to attend.  They said they would only attend AGM if they had a 
grievance to be discussed in public, which the school 50 

 
These are just a selection of comments about parents’ satisfaction 
 
Other  
� The AGM is not being held - the Governors appear to have given up on the 

parents  
� We are a very small school (role=24) with the majority from 5 main families which 

is why the figure for attendance at AGM seems high  
  

3.8 OTHER COMMENTS 
 
Parents were given an opportunity to give any other comments and these are attached 
in Appendix 3.  Governors were also given the opportunity to provide additional 
comments and these are attached in Appendix 4.  
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CHAPTER 4 – DISCUSSION & RECOMMENDATIONS 
 
4.1 THE SAMPLE 
 
Although a good cross-section of the population is represented in the sample the 
majority of respondents were white from two-parent households and female.  The survey 
was done using a questionnaire due to availability of staff time and resources and 
although some questionnaires were completed with respondents at the family days it 
has to be appreciated that most respondents had a certain level of literacy.  It also has 
to be noted that sample sizes of parents from minority ethnic groups, with disabled 
children and fathers were small and the findings should be interpreted bearing this in 
mind.  Having said this some of the results do merit further investigation particularly in 
terms of parents of disabled children who had higher levels of concern about bullying, 
their children’s progress at school and appeared to have a less straightforward 
relationship with their child’s school.  The questionnaire did not ask if parents were foster 
carers but additional comments identified at least two respondents as being foster 
parents.  This group of parents may have different requirements due to the particular 
issues faced by the children they care for and again additional research into this would 
be useful.  The questionnaire also did not explore the relationship between extended 
family, separated parents, same sex couples with schools and this would also be a 
worthwhile area to investigate. 
 
The survey gives a good snap shot of the relationship between schools and parents but 
in-depth focus groups would enable the complexities of the relationship to be explored. 
This survey only touched on the barriers to and motivations for parent participation in 
school and the reasons why parents chose to or not to get involved and why schools 
chose to or not to invite them to do so.  Some of the extra comments written on the 
questionnaires by both parents and governors provide a tantalising glimpse of this.  
Given the importance of parental involvement in children’s achievement and quality of 
educational experience this relationship warrants further investigation. The issue of non-
resident parents was not explored in this survey but it deserves further investigation.   
 
Recommendation:  The Welsh Assembly should fund further investigation of the 
relationship between schools and parents with a particular focus on parents from 
minority groups and parents with disabled children and children looked after by the Local 
Authority.  Focus groups would enable the topic to be explored in greater depth with 
parents and schools. 
   
4.2 CONCERNS 
 
¾ Bullying 

More than half of all parents had some level of concern about bullying.  It is difficult to 
ascertain whether this is a perceived threat or the concern is due to their child having 
had a negative experience in this respect.  Parents with disabled children mainstream 
educated were particularly concerned about bullying. Since this reflects concerns 
expressed by children and disabled children it seems to suggest that there is a problem 
with bullying in schools still to be addressed.  Parents need to know that schools take 
the issue seriously and take action accordingly.  Parents need to be provided with 
information by the school about what the school’s policy is on bullying to provide 
reassurance in line with the Assembly’s own Guidance “Respecting Others”21. 
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Recommendation: The Welsh Assembly Government should ensure that school’s 
implement and monitor anti-bullying policies and that anti bullying strategies are part of 
the Single Education Plan in each authority. 
 
¾ Academic progress  

Parents were also concerned about their child’s academic progress even though a 
majority felt they had sufficient information about it.  It may be that parents have 
sufficient information but are unable to interpret it due to their understanding of 
assessment criteria.  They may also have insufficient time to discuss the information 
with staff.  Nearly half of all parents felt that schools did not address their concerns so 
this may have affect levels of concern.  Clearly this is something that parents may be 
concerned about no matter how much time and information is given to reassuring them.   
 
Parents of disabled children were particularly concerned about their child’s progress and 
about their child’s additional needs being met which may be a natural result of their child 
having different development rates to the majority of children at the same educational 
stage.  It may also be that schools themselves struggle to support children with a 
disability or statement because of lack of resources and support.  A framework of 
assessment, similar to that which supports the National Curriculum does not exist for 
children whose development is outside what is normally expected at each key stage.  
Similarly benchmark data is also not available.  Such information could help parents of 
disabled children interpret their child’s level of attainment/development. 
 
Recommendation: The Welsh Assembly has produced booklets for parents on what 
they can expect at each key stage of the curriculum and these should be widely 
available for parents.  The Assembly’s website for parents Parentsnet should be further 
developed (as promised in the Parenting Action Plan) to ensure its suitability for all 
parents, including parents of disabled children. 
 
¾ Homework 

Nearly half of all parents were concerned about homework, especially parents of 
secondary-aged children.  Parents of secondary-aged children may feel less equipped to 
help their child as school work becomes more challenging particularly in unfamiliar 
subject areas. Without further investigation, however it is impossible to say whether 
parents are concerned about levels of homework, their ability to support their children 
doing it or some other worry.   
 
Recommendation: Parents obviously have a key role to play in supporting their child 
with their homework so it is important that they understand the reasons children receive 
it and how much is expected at each stage of the child’s education.  Some schools now 
have home-school diaries or homework planner where children write down homework 
demands and teachers and parents can write comments and sign homework off.  Some 
schools have homework clubs which can support children who do not have space, 
resources or adult support at home.  Family learning sessions at some schools have 
given parents more confidence in supporting their child’s learning.  Programmes which 
show parents how to read effectively with their children have also been shown to be very 
successful. A good practice guide for schools on involving and working with parents 
could highlight all these good practice examples. 
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¾ Poor behaviour at school 
Nearly half of all parents were concerned about poor behaviour at school.  This reflects 
a growing anxiety on the part of the media, teachers and policy makers. 
 
Recommendation: The Welsh Assembly Government is currently conducting a review 
of behaviour in schools and is seeking the views of parents, school staff and other 
stakeholders.  It is hoped that when it makes its recommendations that the important 
role of parents is considered and highlighted. 
 
4.3 PARENTS RELATIONSHIP WITH THE SCHOOL 
 
Very encouragingly the majority of parents found their child’s school approachable 
however single parents, parents from minority ethnic groups and parents with a disabled 
child did not always find the school approachable and this merits further investigation as 
has been outlined above.   
 
Recommendation:  Schools may need guidance on effective ways on working with 
parents of different faiths, ethnic origins, genders and whose children have additional 
needs and the good practice guide already suggested would be a good place to highlight 
this. 
 
4.4 INFORMATION 
 
The vast majority of parents felt they received sufficient information on a range of topics 
and this was supported by what governors said.  Information is also being provided in a 
variety of different formats.  Parents at all stages of a child’s education said they 
preferred to receive information electronically or through a website.  Obviously this 
method of communication depends on parents having access to the internet and on 
schools keeping information on it up-to-date.  Obviously parents will have varying 
preferences about the format and style of information depending on their circumstances 
so it is heartening that schools are providing information through such a wide range of 
formats. There appears from this survey however to be a minority of schools that provide 
a minimum of information in a narrow range of formats.    
 
Recommendation: Schools should be reminded of the importance of communicating 
with parents in a variety of ways and good practice in this area should be celebrated and 
shared. 
 
4.5 INVOLVEMENT 
 
Nearly half of all parents said they were not formally involved in their child’s school.  
Parents of older children, single parents and parents of disabled children were less likely 
to be involved in their child’s school.  Although the questionnaire did not specifically ask 
what were the barriers to involvement these were spontaneously given in some cases.  
These included work commitments, caring for other children, the distance of the school 
from the home and having a disabled child.  Parents may also be unaware of what 
opportunities for involvement exists in a school if these are not advertised widely or may 
not be confident that they have a role to play.  Schools gave police checks as a reason 
for not formally involving parents in some activities in the school.  The whole issue of 
child protection seems to be a grey area in so far as schools involvement of parents is 
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concerned.  Welsh Assembly Guidance22 on child protection makes it clear that schools 
should: 
 
“Operate recruitment and management procedures that take account of the need to 
safeguard children and young people; including arrangements for appropriate checks on 
staff and volunteers…” 
 
There is still however some uncertainty and an inconsistent approach to whether 
governors and parents that do not regularly help out should be checked23.  It is 
disappointing that this is being given as a reason for not involving parents as CRB 
checks for volunteers are free. 
 
 
Recommendation: Parents may be unable to commit to involvement in school on a 
weekly basis but opportunities could be provided for parents on a more occasional 
basis.  Some schools use a rota system so that parents only commit themselves once in 
while.  This would still be sufficient to gain some of the benefits associated with parental 
involvement.  Schools which have an open-door policy with parents are more likely to 
foster good relationship with parents and encourage their participation.  Community-
focused schools may help this positive relationship develop. 
 
Recommendation: Schools clearly need guidance on child protection procedures and 
how this applies to parents to overcome confusion in this respect.  This could be 
included in guidance to schools on the participation of parents in schools as suggested 
above. 
 
4.5 CONSULTATION 
 
Very encouraging a majority of governors said that they consulted parents on school 
policies; home-school agreements; on future developments and a range of other topics.  
Some individual governors, however expressed the view that the minimum of 
consultation took place.  Obviously there is still a mixed picture with the majority of 
schools undertaking consultation and a minority not. 
 
Recommendation: Schools made need to be made aware of the benefits to their school 
of involving parents and the community in terms of raising achievement.  For example 
the findings of “Narrowing the Gap”24 25 should be promoted.  This study found that 
successful outcomes could be achieved even where school circumstances are 
challenging and that successful schools had the engagement and commitment of pupils 
and their parents. 
 
4.6 GOVERNANCE 
 
Over half of all parents felt that they did not have a voice in the school’s governance but 
surprisingly a large proportion of parents were confident that they understood the roles 
and responsibilities of governors.  As this question only asked for a simple yes/no 
response it is difficult to gauge parents’ depth of knowledge.  As many governors 
themselves struggle to understand the exact essence of their role it would be surprising 
if so many parents did.  It is encouraging that at least one school was looking at ways of 
informing parents of governor activity other than through the Annual Report. 
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The numbers of parents (32%) who say they attend the school Governing Body Annual 
Meeting does not appear to match with what governors’ report with the majority saying 
that less than 10% attend. This information is not collected by Local Education 
Authorities so it is difficult to say whether this is typical or not.  It seems logical that the 
rationale behind exemptions from having a Governing Body Annual Meeting (see 1.3) 
stem from parents at a majority of schools not turning up to the Annual Meeting.  
Parents gave a number of reasons for non-attendance, which echoed what governors 
themselves had found.  Two parents said that language was a barrier to them not 
attending the meeting as it was in Welsh and they did not understand. Interpretation 
services do not appear to be offered as standard by schools to those who might need it 
and clearly with the popularity of Welsh medium education for non Welsh speakers this 
is clearly as issue that needs exploring further.  A reason repeatedly given by governors 
was that parents were not interested and that since they were happy with the school 
they did not see a need to attend.  Governing Body’s have a strategic role, having a 
broad overview of a school’s performance, improvement and resources rather than 
looking at individual children.  Parents are primarily motivated by the needs of their own 
children.  Schools may have lots of parents turn up to the school play while parents 
wouldn’t see it as a priority to turn up at a Governing Body AGM.  The extent to which 
parents get involved is influenced by the significance for their own child.  If parents 
believe that involvement will benefit their own child they may be more likely to take steps 
to greater participation.  It emphasises the importance of clarifying to parents the impact 
their role can have. 
 
Recommendation: It would be helpful to look at the whole issue of parental 
representation and the ways parents’ views are taken into account (or not) in school 
policy.  There is scope for looking at alternative forms of parental representation to 
broaden the range and type of opportunity for parents to voice their opinions.  A good 
practice guide for schools, as has been suggested earlier could include good practice 
examples of the way parents have been encouraged to attend Annual Meetings such as 
by tagging it onto another more popular event such as the annual sports day. 
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RECOMMENDATIONS 
 

• The findings from parents of children with a disability clearly demonstrates their 
enhanced concerns on a range of issues, and would appear to merit a separate 
piece of work focussing solely on this area.   

 
• The Welsh Assembly should also fund further investigation of the relationship 

between schools and parents with a particular focus on parents from minority 
groups, children looked after by the Local Authority, and fathers.  Focus groups 
would provide an opportunity for the topic to be explored in greater depth with 
both parents and schools. 

 
• The Welsh Assembly Government should ensure that all schools have clear, 

implemented anti-bullying policies and that parents are offered an opportunity to 
contribute to these. These will require regular monitoring. Also anti bullying 
strategies should be part of the Single Education Plan in each authority. 

 
• Schools should record data on bullying relating to children with disability in the 

same way as happens with racially motivated incidents. 
 

• The Welsh Assembly has produced booklets for parents on what they can expect 
at each key stage of the curriculum and these should be made widely available, 
to all parents. 

 
• In regard to parents of children with disability, schools should work individually 

with parents to appraise them of their child’s progress, and to allay any concerns 
they may have. 

 
• The information should also be available to parents whose first language is 

neither Welsh nor English. 
 

• The Assembly’s website for parents Parentsnet should be further developed (as 
promised in the Parenting Action Plan) to ensure its suitability for all parents, 
including parents of disabled children. 

 
• Parents obviously have a key role to play in supporting their child with their 

homework so it is important that they understand the reasons children receive it 
and how much is expected at each stage of the child’s education.  The Welsh 
Assembly should develop a good practice guide for schools on involving and 
working with parents which could highlight good practice examples in this, and 
other areas. 

 
• The Welsh Assembly Government is currently conducting a review of behaviour 

in schools and is seeking the views of parents, school staff and other 
stakeholders.  It is hoped that when it makes its recommendations that the 
important role of parents is considered and highlighted. 
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• Schools may need guidance on effective ways on working with parents of 
different faiths, ethnic origins, genders and whose children have additional needs. 
The good practice guide already suggested would provide an opportunity to 
highlight this. 

 
• Individual schools should canvass parents as to their preferred methods of 

communication, and attempt to facilitate these. 
 

• Parents may be unable to commit to involvement in school on a weekly basis but 
opportunities could be provided for parents on a more occasional basis.  Some 
schools use a rota system so that parents are only asked to commit themselves 
once in while.  This would still be sufficient to gain some of the benefits 
associated with parental involvement.  Schools which have an open-door policy 
for  parents are more likely to foster a good relationship with parents, and 
encourage their participation.  Community-focused schools may help this positive 
relationship develop. 

 
• Schools clearly need guidance on child protection procedures, and how this 

applies to parents in order to overcome some of the confusion in this area.  
Parents also need to be appraised of these procedures, not simply to encourage 
participation, but also to provide re-assurance. This could be included in guidance 
to schools on the participation of parents as suggested above. 

 
• Schools need to be made aware of the benefits to their school of involving 

parents and the community in terms of raising achievement.  For example the 
findings of “Narrowing the Gap” should be promoted.  This study found that 
successful outcomes could be achieved even where school circumstances are 
challenging, and that successful schools had the engagement and commitment of 
both pupils and their parents. 

 
• It would be helpful to look at the whole issue of parental representation and 

participation, and the ways parents’ views are taken into account (or not) in 
school policy.  There is scope for looking at alternative forms of parental 
representation to broaden the range and type of opportunity for parents to voice 
their opinions.  A good practice guide for schools, as has been suggested earlier 
could include good practice examples of the way parents have been encouraged 
to attend Annual Meetings such as by tagging it onto another more popular event 
such as the annual sports day. 

 
• Home / School Agreements could make it clear how parents have an opportunity 

to have their voices heard. 
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